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3 Year Pupil Premium Strategy Plan



Christ the King Voluntary Academy, Alfreton

	Summary information

	PUPIL PREMIUM LEADERSHIP INFORMATION 2020-2021

	Pupil Premium Lead
	Megan Watts
	Governor Lead
	Mr John Boxall

	CURRENT PUPIL INFORMATION 2020-2021

	Total number of pupils:
	230
	Total pupil premium budget:
	£51 110
	Date of most recent PP Review
	

	Number of pupils eligible for pupil premium:
	42
	Amount of pupil premium received per child:
	£1345
	Date for next internal review of this strategy
	July 2022

	Proportion of disadvantaged pupils:
	18%
	
	
	
	


	PUPIL PREMIUM COHORT INFORMATION

	CHARACTERISTIC*
	NUMBER IN GROUP
	PERCENTAGE OF GROUP

	Boys
	18
	44%

	Girls
	21
	56%

	SEN support
	0
	0

	EHC plan
	0
	0

	EAL
	10
	24%


Assessment data for previous 3 years *

	EYFS DATA 2018-19

	
	Pupils eligible 

for PP %
	Pupils not eligible for PP %
	All pupils %
	National PP %
	National non-PP %
	National All pupils %

	% achieving Good level of development (GLD)
	100
	86
	87
	57
	74
	72

	% meeting EXP or exceeded in Reading
	100
	90
	91
	62
	79
	77

	% meeting EXP or exceeded in Writing 
	100
	90
	91
	58
	76
	74

	% meeting EXP or exceeded in Maths (Number)
	100
	95
	96
	66
	82
	80

	EYFS DATA 2017-18
	
	
	
	
	
	

	% achieving Good level of development (GLD)
	33
	93
	87
	57
	74
	72

	% meeting EXP or exceeded in Reading
	67
	93
	90
	62
	79
	77

	% meeting EXP or exceeded in Writing 
	33
	93
	87
	59
	76
	74

	% meeting EXP or exceeded in Maths (Number)
	67
	100
	97
	66
	82
	80

	EYFS DATA 2016-17

	% achieving Good level of development (GLD)
	100
	86
	87
	56
	73
	71

	% meeting EXP or exceeded in Reading
	100
	86
	87
	63
	79
	77

	% meeting EXP or exceeded in Writing 
	100
	86
	87
	58
	76
	73

	% meeting EXP or exceeded in Number
	100
	93
	93
	66
	81
	79


	Phonics 2018-19

	
	Pupils eligible 

for PP
	Pupils not eligible for PP
	All pupils
	National PP
	National non-PP
	National All pupils

	% of pupils passing Phonics Screening Check
	100%
	86%
	87%
	71%
	84%
	82%

	Phonics 2017-18

	% of pupils passing Phonics Screening Check
	100%
	79%
	80%
	70%
	84%
	82%

	Phonics 2016-17

	% of pupils passing Phonics Screening Check
	75%
	88%
	87%
	68%
	83%
	81%


	KSI ATTAINMENT 2018-19

	
	Pupils eligible 

for PP %
	Pupils not eligible for PP %
	All pupils %
	National PP%
	National non-PP%
	National All pupils%

	% achieving expected standard or above in reading, writing and maths 
	67
	60
	70
	na
	na
	na

	% meeting expected standard or above in reading
	67
	85
	83
	62
	78
	75

	% meeting expected standard or above in writing
	67
	70
	70
	55
	73
	69

	% meeting expected standard or above in maths
	67
	85
	83
	62
	79
	76

	KSI ATTAINMENT 2017-18                                           %                     %                          %                    %                            %                      %

	% achieving expected standard or above in reading, writing and maths 
	50
	60
	70
	na
	na
	na

	% meeting expected standard or above in reading
	50
	88
	81
	60
	78
	75

	% meeting expected standard or above in writing
	50
	77
	73
	53
	73
	70

	% meeting expected standard or above in maths
	50
	80
	61
	61
	79
	76

	KSI ATTAINMENT 2016-17                                        %                        %                         %                    %                         %                         %

	% achieving expected standard or above in reading, writing and maths 
	50
	53
	60
	na
	na
	na

	% meeting expected standard or above in reading
	100
	75
	77
	61
	78
	76

	% meeting expected standard or above in writing
	50
	68
	67
	51
	71
	68

	% meeting expected standard or above in maths
	50
	75
	73
	60
	78
	75


	KS2 Data 2018-19

	
	Pupils eligible 

for PP 
	Pupils not eligible for PP
	All pupils 
	National PP
	National non-PP
	National All pupils

	% Ks2 Attainment RWM combined at expected standard or higher
	43%
	90%
	79%
	51%
	71%
	65%

	Progress score in reading 
	2.62
	0.82
	1.27
	-0.03
	0.32
	0.03

	Progress score in writing
	0.76
	0.73
	0.74
	-0.50
	0.27
	0.03

	Progress score in maths
	5.86
	1.95
	2.93
	-0.71
	0.37
	0.03

	KS2 DATA  2017-18

	% Ks2 Attainment RWM combined at expected standard or higher
	71%
	96%
	90%
	51
	70
	64

	Progress score in reading
	3.12
	2.94
	2.98
	-0.60
	0.30
	0.03

	Progress score in writing
	1.88
	1.23
	1.37
	-0.40
	0.20
	0.03

	Progress score in maths
	5.25
	1.33
	2.22
	-0.60
	0.30
	0.03

	KS2 DATA  2016-17

	% Ks2 Attainment RWM combined at expected standard or higher
	60%
	86%
	82%
	48
	67
	61

	Progress score in reading
	4.32
	3.61
	3.72
	-0.70
	0.30
	0.00

	Progress score in writing
	-0.70
	1.26
	0.96
	-0.40
	0.20
	0.00

	Progress score in maths
	3.75
	3.45
	3.50
	-0.60
	0.30
	0.00


	ATTENDANCE DATA


	
	% Attendance of pupils eligible for the PP
	% Attendance for All pupils
	National % Attendance for All pupils

	2019-20
	95%
	96.3%
	N/A

	2018-19
	94.1%
	96.1%
	96%

	2017-18
	94.3%
	95.8%
	95.8%


* No individual school or national attainment data is available for the 2019-20 academic year, due to the Coronavirus pandemic.
	BARRIERS TO FURTHER ATTAINMENT

	In-School Barriers (such as poor literacy skills)

	A
	Coherency across the Writing curriculum: Historic issues with the design of the writing curriculum have been highlighted by data suggesting that PP children do not make as rapid progress in writing as other pupils. In comparison to peers, fewer children meet the end of key stage expectations. A lack of consistency across year groups in regards to approaches and methods when teaching writing has contributed to this.

	B
	Mobility: Many of our PP children joined the school at a time other than September of their Reception year. These children require support to ensure that the building blocks of basic skills are secure. Some of those children, in comparison to peers, lack oral language and number skills. This in turn has a detrimental effect on their acquisition of reading and applying maths to solve problems.

	External Barriers (such as poor attendance)

	C
	Emotional wellbeing and attachment difficulties: Many of our Pupil Premium children are also our most vulnerable in terms of their resilience, their relationships with themselves and others and their ability to regulate their emotions.  Research clearly indicates that this has a detrimental impact on children’s readiness for, and their ability to engage in, their learning.

	D
	Lack of time given to home learning: Home learning is crucial in supporting children’s progress and includes regular opportunities for reading, times tables practice and facilitating and supporting the school’s curriculum through the completion of homework and work set during past and potential school closures. For many of our PP children, there are contributing factors that can cause difficulties with home learning. In some cases, there is low parent/carer confidence in supporting their child’s home-learning, but there are a range of other factors including challenging working patterns or family situations.

	E
	Lack of access to life experiences and activities that support and promote aspiration: Many of our Pupil Premium children cannot easily access a broad range or variety of activities and life experiences that provide enrichment.  The reasons for this are myriad and complex and can include factors such as financial constraints, lack of access to transport and pressures involving work and childcare commitments.

	Desired Outcomes

	
	Outcome
	Success Criteria

	A
	For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	For progression in writing to be accelerated across key stages. Key assessment points to show that 80% of pupils have met the expected standard in writing. Lesson observations and evidence in books will show a consistent whole school approach and an improvement in composition, grammar, punctuation and spelling, alongside improved and more varied vocabulary.

	B
	Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	For pupils who arrive in school after September of their Reception year, careful assessment and analysis of their strengths and weaknesses regarding the basic building blocks of learning will be carried out and appropriate, targeted interventions implemented as needed.  Liaison between PP lead and class teacher will ensure QFT and appropriate deployment of class TA to support child’s learning needs.  Evidence in books over time will show these building blocks to be in place.

	C
	For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	For all children to have the opportunity to access nurture interventions and therapeutic play. Whole school approach to wellbeing, with all staff and pupils to have an awareness of strategies which enhance positive wellbeing. Children will be ready to learn when they come into school in the morning.

	D
	For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Staff will set home learning tasks for pupils, which can be completed with some independence, so that pupils do not have to always rely on parental support. Parents will be signposted to useful information regarding school and home learning. Parental engagement will increase and opportunities will be provided through school for parents to “upskill” or increase their own confidence.  Pupils will complete the majority of home learning tasks and will read often at home. Support will be provided in school for pupils who do not complete the majority of tasks e.g. beginning school earlier or access to wrap around care.

	E
	For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Provide a curriculum that broadens opportunities and life experiences so that children gain the knowledge and cultural capital that they need to succeed in life.  Enrichment opportunities such as outdoor learning, school trips / experience days / visitors and extra-curricular activities to be embedded into our curriculum in a meaningful and contextualised way in order to maximise outcomes and aspirations.  PP pupils to be targeted e.g. invited specifically to extra-curricular clubs.  Extra-curricular activities offered are tailored to specific needs of our PP children in school.


3 YEAR PUPIL PREMIUM STRATEGY

	TEACHING PRIORITIES (Quality first teaching, Teaching support (NQT/RQT), curriculum subject design, recruitment and retention, CPD)

	Member of staff responsible: Megan Watts / Helena Carrazedo

	Priority
	Activity (CPD, Recruitment, intervention, resourcing)
	By when

(include review dates)
	Costings
	Success measure

	A - For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.

	The Write Stuff to be fully embedded across the school. 

The Write Stuff CPD. 

High quality resources for each year group to support with the embedding of The Write Stuff approach.
	Review termly.
	
	For all staff to be confident with the process of teaching using The Write Stuff approach to writing, enabling pupils to apply their skills accurately in grammar, punctuation and spelling in context for their written compositions.

	B - Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Quality first teaching for all. 

High quality CPD for all staff, ongoing throughout the year.

Effective deployment of TAs to maximise and enhance support needed.

High quality resources for each year group (e.g. technology updated for computing, texts for literacy). 

Lessons to continually recap prior knowledge, ensuring knowledge is being built upon.
	Review termly.
	
	For all teaching across the school to be at least good for all year groups. Resources purchased to enhance the curriculum.  Evidence of impact of specific interventions.

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Well balanced and fully sequenced curriculum. 

Century Online Learning to be used to identify gaps and address misconceptions. 

Online platforms to be used to set work for home learning. 

Knowledge organisers, golden threads and progression of skills to be shared with parents. 

Engaging reading books to be purchased for all year groups to promote a love of reading
	Review termly.
	
	For our curriculum to be well balanced and fully sequenced, and for this to be shared and communicated with parents. Home learning should be engaging and accessible and build on prior knowledge, identifying gaps and offering a suitable level of challenge.

	TARGETED ACADEMIC SUPPORT (structured interventions, small group tuition, one-to-one support)

	Member of staff responsible: Megan Watts / Helena Carrazedo

	Priority
	Activity (CPD, Recruitment, intervention, resourcing)
	By when

(include review dates)
	Costings
	Success measure

	A - For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	Specific interventions targeting students with specific needs e.g. fine motor / physical literacy programmes, Bounce Back Phonics to support spelling, Word Aware vocabulary support / SNIP spelling fluency support.
TAs to work with a group of key pupils within writing lessons – following The Write Stuff teaching methods.
	
	
	Writing interventions will address gaps in learning and support children in meeting the expected standard for their year group.

	B - Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Meeting with PP lead to assess needs of the pupils and plan support accordingly. 

Range of interventions to be delivered by specialist TAs – pupils will be prioritised for these interventions.
	Review termly

Review termly
	
	Gaps in learning and pupils’ needs identified early on. Provision maps created and regularly updated. Intervention TA timetable will be updated each half term.

	C - For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Nurture and therapeutic play specialist to support specific children through liaison with class teachers and review of provision maps x 4 days a week.
	Review half-termly
	
	For children’s emotional and mental health needs to be met and appropriate support to be delivered to all pupils.

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Targeted / personalised interventions

1:1 additional reading for pupils to ensure regular reading to an adult.. Time given in school to completed directed tasks such as Times Tables Rock Stars etc.
	Review half-termly
	
	For children to be able to complete home learning tasks within school time should there be barriers at home which prevent home learning.

	E - For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	All children to access regular, tailored outdoor learning classes with a specialist teacher.
Enrichment weeks enabling learning to be revisited and enhanced through experience days, visitors to school and, where possible, school trips.
Extra-curricular opportunities to target areas that increase cultural capital e.g. debating club.
	Review termly
	
	For children to be accessing high quality enrichment opportunities and extra-curricular activities to raise their aspirations.

	WIDER STRATEGIES (Wider/extra-curricular, Cultural capital, PSHE, Mental Health, behavioural support, increasing attendance)

	Member of staff responsible: Helena Carrazedo / Victoria Garside / Megan Watts

	Priority
	Activity (CPD, Recruitment, intervention, resourcing)
	By when

(include review dates)
	Costings
	Success measure

	C - For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Wellbeing Provision 

Twice termly outdoor learning sessions for identified pupils.

 Growth mind -set and 1decision sessions to be delivered regularly. 

Opportunities to access a range of clubs.
	Termly
	
	For children to become positive, resilient and independent learners with a self awareness of their own feelings and emotions and strategies to manage these feelings and emotions.

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Parental Support 

Curriculum and Reading / Writing meetings and information for parents to support them with home learning. 

Regular liaison with parents via new class email system.

Paper packs and technology supplied to families who require it in the event of school closure.
	Review half-termly
	
	For parents to be actively engaged in their children’s learning and for children to have the resources they need at home.

	E - For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Extra-curricular programme across school – PP children specifically invited to attend these groups.  Opportunities specifically aimed at increasing cultural capital e.g. debating club.
	Half-termly
	
	For children to be accessing high quality enrichment opportunities and extra-curricular activities to raise their aspirations.


PUPIL PREMIUM ACTION PLAN: 2020/21

	TEACHING PRIORTIES

	Priority No. from 3 Year plan
	Desired Outcome
	Chosen Approach/Action
	What is the evidence/rationale for this approach?
	How will you ensure it is implemented well?
	Staff lead
	Review Date

	A
	For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	The Write Stuff approach to be fully implemented across school.
	The Write Stuff brings clarity, consistency and context to the teaching of the mechanics of writing in a structured approach that follows clear progression and provides a vehicle within which to embed and practice writing techniques and skills to promote fluency and the building and retention of knowledge.
	Learning walks, environment checks, pupil voice, pupil progress meetings, lesson observations and book looks.
	KR / MW
	Jan 2021

	B
	Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Quality first teaching for all.
	EEF - Good teaching is the most important lever schools have to improve outcomes for disadvantaged pupils. Using the Pupil Premium to improve teaching quality benefits all students and has a particularly positive effect on children eligible for the Pupil Premium.
	Learning walks, environment checks, pupil voice, pupil progress meetings, lesson observations and book looks.
	MW
	Jan 2021

	D
	For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Targeted support 
	EEF - Evidence consistently shows the positive impact that targeted interventions can have, including on those who are not making good progress across the spectrum of achievement. This could be structured as one-to-one or small group intervention and is a key component of an effective Pupil Premium strategy.
	Data from intervention assessments, pupil progress meetings, assessment points.
	HC
	Mar 2021

	TOTAL estimated budgeted cost?
	

	TARGETED ACADEMIC SUPPORT

	Priority No. from 3 Year plan
	Desired Outcome
	Chosen Approach/Action
	What is the evidence/rationale for this approach?
	How will you ensure it is implemented well?
	Staff lead
	Review Date

	A
	For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	Specific interventions targeting students with specific needs e.g. fine motor / physical literacy programmes, Bounce Back Phonics to support spelling, Word Aware vocabulary support / SNIP spelling fluency support.


	EEF - Evidence consistently shows the positive impact that targeted interventions can have, including on those who are not making good progress across the spectrum of achievement. This could be structured as one-to-one or small group intervention and is a key component of an effective Pupil Premium strategy.
	Data from intervention assessments, lesson observations, book looks – are children applying and transferring?
	KR / MW
	Jan 2021

	B
	Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Provision maps
	NFER – NFER recognise that by identifying children’s strengths, interests and challenges, schools are able to put the best strategies in place to help each pupil make the next step in their learning. Rapid specific support is successful in raising attainment.
	Teacher meetings, staff meetings.
	MW
	Jan 2021

	C
	For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Nurture interventions and therapeutic play.
	EEF - On average, social and emotional learning interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. They also have an average overall impact of four months' additional progress on attainment.
	Intervention observation, teacher comments, success of strategies, start and end point pupil data, start and end point pupil voice, SDQ data.
	PC / MW
	Jan 2021

	D
	For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Specific interventions
	EEF - Evidence consistently shows the positive impact that targeted interventions can have, including on those who are not making good progress across the spectrum of achievement. This could be structured as one-to-one or small group intervention and is a key component of an effective Pupil Premium strategy.
	Data from intervention assessments, pupil progress meetings, assessment points.
	LB / HC
	Mar 2021

	E
	For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Targeted extra-curricular opportunities
	The Sutton Trust commissioned report Subject to Background, based on data produced through the Effective Pre-School, Primary and Secondary Education (EPPSE) project found that bright disadvantaged children would be more likely to attain 3 A-Levels if, in addition to a high quality education, they had enrichment and supportive home learning environments from a young age. This included reading books and going on educational outings in the early years of secondary school. Further, the importance of homework, especially during Year 11 was uncovered. The Social Mobility Commission report An Unequal Playing Field uncovered evidence that extracurricular activities are important predictors for participation in beyond compulsory education, help to boost confidence in social situations and help develop social networks.
	Uptake of extra-curricular opportunities, teacher meetings
	VG / HC / MW
	April 2021

	TOTAL estimated budgeted cost?
	

	WIDER STRATEGIES

	Priority No. from 3 Year plan
	Desired Outcome
	Chosen Approach/Action
	What is the evidence/rationale for this approach?
	How will you ensure it is implemented well?
	Staff lead
	Review Date

	C
	For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Wellbeing provision and focus
	EEF - On average, social and emotional learning interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. Overall, studies of adventure outdoor learning interventions consistently show positive benefits on academic learning. There is also evidence of an impact on non-cognitive outcomes such as self-confidence.
	Intervention observation, teacher comments regarding success of strategies, start and end point pupil data, start and end point pupil voice, PSHE floor books will demonstrate the provision in place for each cohort.
	HC / VG
	Jan 2021

	D
	For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Targeted interventions
	EEF - Evidence consistently shows the positive impact that targeted interventions can have, including on those who are not making good progress across the spectrum of achievement. This could be structured as one-to-one or small group intervention and is a key component of an effective Pupil Premium strategy.
	Data from intervention assessments, pupil progress meetings, assessment points.
	LB / HC
	Mar 2021

	E
	For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Extra-curricular whole school programme
	The Sutton Trust commissioned report Subject to Background, based on data produced through the Effective Pre-School, Primary and Secondary Education (EPPSE) project found that bright disadvantaged children would be more likely to attain 3 A-Levels if, in addition to a high quality education, they had enrichment and supportive home learning environments from a young age. This included reading books and going on educational outings in the early years of secondary school. Further, the importance of homework, especially during Year 11 was uncovered. The Social Mobility Commission report An Unequal Playing Field uncovered evidence that extracurricular activities are important predictors for participation in beyond compulsory education, help to boost confidence in social situations and help develop social networks.
	Uptake of extra-curricular opportunities, teacher meetings
	VG / HC / MW
	Apr 2021

	TOTAL estimated budgeted cost?
	


REVIEW OF 3 YEAR STRATEGY 1st July 2021
*At least annually

	Impact of Global Pandemic

	
	Commentary
	Next Steps

	How do you know the impact of the pandemic on disadvantaged pupils (positive & negatives)? 
	PASS testing

NFER testing

Conversations with children and parents (anecdotal)

Boxall Profiles / SDQ

Phone calls to vulnerable children and families during lockdowns

Work submitted

Registers kept for live lessons and check ins following up non-attendance

DSL discussion logs (My Concern)

If work dipped, children were invited into school.

Drop ins round to children’s homes if not attending / submitting work.
	Continue to track these children as a priority

Look at data and further implement support in a responsive and timely way as needed – including any interventions / Catch Up needed

Use evidence from PASS tests to inform interventions / support.

Needs to remain high profile

Investigate PASS test equivalent for KS1

Baselines for Reception new starters – particular focus on prime areas to support children



	How do you know disadvantaged pupils’ starting points following lockdown across subjects?
	Recovery Curriculum enabled us to support the children’s return to school and to prioritise their emotional wellbeing

NFER September baseline to identify gaps in learning and progress

Support given following indicators that a child may not be coping e.g. behaviour ( referral to our nurture and therapeutic play specialist following completion of SDQs.

Time given to assess children and space within the Recovery Curriculum to do this

Transition meetings took place between teachers and SENDCO to update needs and provision maps pre-September 2020
	Update cohort provision maps – include full picture of child and their family circumstances – meetings with parents as appropriate.

Continue good practice around supporting children’s needs as they arise

Analyse and explore what the summer data is telling us and use this tracking to implement support

Look at data to identify trends or gaps to plan support and catch up for September.

	What work have you done to establish the impact on pupils and their families?
	Parent survey conducted and analysed and feedback given about results – very positive in general

Welfare calls during lockdowns and support continued via PC into the term.

Regular emails to parents and email interactions and check ins with parents – parents have access to class teachers via these emails

Pre-lockdowns, vulnerable children were identified and support planned e.g. welfare phone calls / drop ins / children asked to attend school

Established whether access to technology would be a barrier to families and equipment provided in this case.

Regular check ins via email, phone, in person.
	Continue to implement this good practice as needed, to support disadvantaged children

Remote learning to be continued in cases where children are having to isolate or have extended periods of time
	

	Do families know the impact of the pandemic on themselves and their child/ren?
	Parents meetings post lockdown

Century used to provide feedback

Class emails to communicate with parents

Positive feedback received from parents via email and via survey

Family Support worker offers additional support to parents e.g. EHA, as well as children – linked to needs flagged up due to behaviour or emotional wellbeing
	Investigate the option of investing in SeeSaw to share work and feedback more easily with parents – to continue this post-ockdown?

Twitter feeds / blogs to be set up to continue the sharing of information and to promote or encourage engagement

Check PP / vulnerable parents sign up to the blogs and promote this if they do not so that engagement is maximised.

	How have you established what disadvantaged pupils have lost and gained – socially/emotionally and in their attitudes to learning? What has this told you e.g. from pupil discussions with staff? 
	Teachers have continued to flag up children who needed support as they arise – DSL, SENDCO, Nurture support

Responsive to children’s needs

PASS tests - attitudes
	Analysis of data and PASS results to ensure support is targeted and appropriate and in place.

	What learning/experiences positive and negative took place (influences) and what was the impact? 
	After school clubs to target PP children specifically – ensured their attendance and experiences

Drama workshop to support the children in their catch up and lost experiences – all PP children attended

Targeted work / interventions were in place – 1:1 or small group sessions offered and extra lessons to support learning via Teams including 1:1 wellbeing catch ups.

Welfare calls throughout lockdown and some children were invited in if not learning at home / to support the family

Close liaison between class teachers and parents throughout via class emails.
Safeguarding, Social, economic, incorrect teaching, misconceptions embedded.
	Continue to respond in this way according to the needs of the children.

Continue to offer and implement support as needed.

Continue to build on the lines of communication that have opened up and the positive relationships.

	Impact of your strategies to mitigate/lessen the impact of lockdown?
	Improvements to provision offered

-Century, Teams, live lessons

CPD given – staff more confident to use technology in this way

ICT equipment invested in by the Trust and offered to children to minimise negative effects of no access to laptops etc including if more than one child per family.
	Analysis of strategies ongoing to inform our responses.



	What did children miss out on the most during the pandemic and their time away from their usual school routine? What do they need more of?
	Trips offered during this time and residentials, which were cancelled.

Interactions with their peers in person and being part of the class in the classroom

Everything they knew changed almost overnight – sense of loss / let down by school.

Cultural capital, Knowledge, routines, experiences, discussions
	Try to ensure every class goes on a day trip before the end of term – all children to attend these.

Reinstate events involving our whole school community including the local community and parents.

Organise and improve our residential offer.

Spend time on the recovery curriculum and continue to focus on wellbeing, Early Help and supporting families.

	Have you identified more vulnerable groups because of this?
	Mental health
All children were affected – resilience rather than circumstance seems to be an indicator of how the children have coped.

Parents mental health and wellbeing was hugely impacted upon – staff were supporting parents often as much as the children during lockdown.
	Following on from parent questionnaire regarding lockdown learning, interview parents whose children attended school to gain their feedback – most of our PP children attended school.

Ongoing analysis of individual support as well as group support.


	TEACHING PRIORITIES

	Priority Area
	Chosen Action
	Impact? (High, Mid, Low) How do you know?
	Why will you continue with this provision/why won’t you?

	A - For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	The Write Stuff approach to be fully implemented across school.
	Mid

Clear evidence of consistency of approach in books, classroom displays, learning walks etc.  Now to look for impact on data.
	To continue to embed further The Write Stuff approach across KS1 and KS2, and to move to the next phase of implementation with the reading approach.

Next step to see impact through end of year writing data after a further full year of embedding this approach – focus on PP progress in writing in progress meetings and gaps to be identified quickly.

	B - Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Quality first teaching for all. – continuing particularly at the start of term
	Mid

This to continue as still relevant due to missed experiences and learning due to lockdown.
	Ensure children make a strong start to Reception and early intervention continues to be a priority.

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Targeted support
	High during lockdown – good engagement with home learning – see remote learning SEF.

Low during school time – children and teachers needing a break from online work.
	Revisit home learning tasks as a whole school and decide on our approach – use of Century KS2 to set projects?  Education City or Espresso to be further explored as options.

Class emails to be maintained and continue to liaise closely with parents this way.

	TARGETED ACADEMIC SUPPORT

	Priority Area
	Chosen Action
	Impact? (High, Mid, Low) How do you know?
	Why will you continue with this provision/why won’t you?

	A - For there to be a fluent and well-planned writing curriculum to enable children to be confident and secure with composition, grammar, punctuation and spelling, as well as wide and varied vocabulary.
	Specific interventions targeting students with specific needs e.g. fine motor / physical literacy programmes, Bounce Back Phonics to support spelling, Word Aware vocabulary support / SNIP spelling fluency support.

	Mid – some interventions implemented and TAs moved to different classes / Key Stages to maximise expertise e.g. with phonics for this academic year – further embedding needed.  Whole staff phonics CPD to be completed October.
	Further embed specific interventions targeting needs as identified through provision mapping process, Catch Up funding application etc.

Interventions to continue and expand our offer – physical literacy in KS2 with specialist teacher.

Track impact on end of year data. Baselines to be conducted and specific children targeted.

NELI to be implemented following training.

	B - Pupils who arrive in school after September of their Reception year will receive focused intervention, where needed, to ensure building blocks of learning crucial to enable the curriculum to be accessed are in place.
	Provision maps
	Mid

This to continue as still relevant due to missed experiences and learning due to lockdown.
	NELI to be implemented following training.

Ensure children make a strong start to Reception and early intervention continues to be a priority.

	C - For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Nurture interventions and therapeutic play.
	High – evidence from SDQs, enhanced transition offer throughout school, responsive to needs and children supported as needed.
	To continue this high level of support for our most vulnerable children and families.

Careful identification of children and responsive targeted support to continue with our Therapeutic Play specialist.

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Specific interventions
	High during lockdown – good engagement with home learning – see remote learning SEF.

Low during school time – children and teachers needing a break from online work.
	Revisit home learning tasks as a whole school and decide on our approach – use of Century KS2 to set projects?  Education City or Espresso to be further explored as options.

Class emails to be maintained and continue to liaise closely with parents this way.

	E - For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Targeted extra-curricular opportunities and ongoing
	High – full range of extracurricular clubs, to which all PP children were invited and attended throughout the year, including: debating, engineering and computing, school newspaper, yoga, board games (SLC) etc
	This provision will continue to be refined and rolled out again this academic year.  Additional clubs offered as part of our school-led grant funding, based on specific gaps and catch up. 

	WIDER STRATEGIES

	Priority Area
	Chosen Action
	Impact? (High, Mid, Low) How do you know?
	Why will you continue with this provision/why won’t you?

	C - For existing emotional health, mental health and attachment needs to be identified at the earliest opportunity and strategies to be put in place to meet the children’s needs, so they are ready to learn.
	Wellbeing provision and focus
	High - High – evidence from SDQs, enhanced transition offer throughout school, responsive to needs and children supported as needed.
	To continue this high level of support for our most vulnerable children and families.

Careful identification of children and responsive targeted support to continue with our Therapeutic Play specialist.  Continue to involve parents (EEF – high impact)

	D - For an increased number of pupils to be completing weekly home learning tasks, as well as engaging fully with home learning with any future potential school closures.
	Targeted interventions
	High during lockdown – good engagement with home learning – see remote learning SEF.

Low during school time – children and teachers needing a break from online work.
	Revisit home learning tasks as a whole school and decide on our approach – use of Century KS2 to set projects?  Education City or Espresso to be further explored as options.

Class emails to be maintained and continue to liaise closely with parents this way.

	E - For all of our PP children to have access through provision in school to high quality enrichment opportunities and to be attending extra-curricular activities designed to increase cultural capital.
	Extra-curricular whole school programme and ongoing
	High – full range of extracurricular clubs, to which all PP children were invited and attended throughout the year, including: debating, engineering and computing, school newspaper, yoga, board games (SLC) etc
	This provision will continue to be refined and rolled out again this academic year.  Additional clubs offered as part of our school-led grant funding, based on specific gaps and catch up.


	ENGAGING STAFF, GOVERNORS & PARENTS

	How has this document been shared with stakeholders?
	Parents – how to share this?  Celebrate the work and achievements of our PP children.

	How do you know staff understand the strategy and apply correctly?
	Make this explicit to staff – why are we doing these interventions etc?
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